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Problem Statement 

• Chinese society has experienced considerable material 
changes in the thirty years since the economic reforms.  
Scientific and technological development, innovations to 
production tools and the growth of the economy have 
significantly impacted how people live and work.  

 

• With regard to basic education in particular, improvements to 
school buildings and educational facilities and the spread of 
educational technology have influenced every instructor’s 
teaching practices and conceptions of education. 



Problem Statement 

• How much have elementary- and secondary-
school educators’ teaching practices and 
conceptions of education changed in the past 
twenty years?   

 

• This article will attempt to answer this question 
below by describing our interactions with one 
school’s teachers and our observations of their 
classroom teaching practices. 



Teaching Practices and Conceptions of 
Education 1 

• Larson (1983: 131) argues that teaching conceptions can be 
seen as “fundamental views on teaching nature and 
process” which is gradually formed on the basis of their 
practical experiences;  

 
• Yang (2000) suggests that conceptions of teaching are 

“opinions and ideas about teaching; more precisely, they 
are the fruit of our contemplation of teaching problems.”  

 
• Wang (2001) argues that conceptions of teaching comprise 

both instructors’ understanding of the “practical” aspects 
of teaching, as well as their value judgments with regard to 
the “ideal” aspects of teaching. 



Teaching Practices and Conceptions of 
Education 2 

• Practical and ideal conceptions of education have 
varying impacts on instructors’ classroom teaching 
practices, depending on personal factors and elements 
within the given social context, such as the teaching 
evaluation system, the education system and 
traditional culture (Gao and Watkins, 2001; Lu, 2002; 
Louand Liao, 2005; Wu, 2005, etc.).   

 
• In addition, teachers are not necessarily able to clearly 

recognize the “practical” conceptions of teaching 
manifested in their concrete teaching practices (Xin 
and Shen, 1999). 



Teaching Practices and Conceptions of 
Education 3 

• Teaching is a goal-oriented, rational social act.  
 
• By observing and analyzing teaching practices in the 

classroom, we can understand and explain the subtextual 
subjective and social meaning that actors ascribe to such 
practices.  
 

• Based on this methodology and this perspective on the 
social nature of classroom teaching, this article will 
demonstrate a case study of conceptions of teaching as 
manifested in contemporary classroom teaching practices.  
This is a “bottom to up” study and therefore will not set a 
specific definition for the term “conceptions of teaching.” 



Research Methods 

• A case study on an elementary school in Beijing. 
 
• Collect data with our primary method being classroom 

observation, a public lecture to all school teachers.  
 

• Interview with the public lecture teacher.  
 
• Textual analysis: we organized the entire body of 

teachers into small groups for open-ended discussions.  
The final results of these discussions were presented as 
text; this study is partially based on these textual 
materials.  



Analysis of Data 1 

• On the morning of April 10th, 2010, Ms. Wang, who teaches 
5th-grade Chinese language at Z Key Elementary School, 
gave a lecture that was open to all the teachers at the school.  
The text for that day’s lesson was “Wilderness” in the Suoxi 
Valley (Suoxi yu de ‘ye’), printed by the People’s Education 
Press (Renmin Jiaoyu Chubanshe).  This was the second 
lesson on this text.  The whole lesson lasted 44 minutes (it 
was extended by four minutes).  Ms. Wang is a female 
teacher who has taught Chinese language at the elementary 
level for fourteen years.  She has worked at Z Key 
Elementary School for five years.  The principal of Z Key 
Elementary School believes that she is one of the teachers at 
the school who possess a spirit of educational reform and 
innovation. 



Analysis of Data 2 
• Distribution of teaching resources 

  Column 1 Column 2 Column 3 Column 4 Column 5 Column 6 

Row 1 B: 3 F: 16 

B: 8, 11, 20, 
25, 31,35, 
44, 49, 58 

F: 46, 6 
B: 9, 34, 37, 

59 
F: 1, 15 

Row 2 F: 27 B: 29 B: 55 B: 4, 28, 56 
F: 14, 22, 

33, 53 
B: 57 

Row 3 F: 13, 30, 38 B: 54 F: 23, 26, 39  F: ▲ B: ▲ F: 45 

Row 4 B: 42 F: 12 B: 18 F: 50 B: ▲ 
F: 21, 24, 

40, 48 

Row 5 B: ▲ B: 19, 47 B: ▲  F: 7, 17 B: 43, 52 B: 32 

Row 6 F: 5, 41, 51 B: 2 B: ▲ B: 10, 36 X X 

Row 7 X X X B: ▲ X X 



Analysis of Data 3 

• Teacher-student Interaction Model 

Teacher-Student 
Interaction Model 

Time Spent 
(seconds) 

Overall Percentage 
of Lesson Time (%) 

Teacher and All 
Students [1] 

271 10.3 

Teacher and Individual 
Students [2] 

1876 70.9 

Teacher and Student 
Groups [3] 

168 6.4 

Teacher Lecture 130 4.9 

One-on-One Student 
Interaction 

35 1.3 

Self-Guided Reading 165 6.2 

Total 2645 100 



Analysis of Data 4 

• During this lesson, the students were supposed to 
experience the “creativity” and “emotions evoked by 
beautiful scenery” that the author expressed; however 
the teacher did not draw upon the students’ individual 
experiences to promote mutual exchange and 
interaction.  The students “appreciated” or rather 
“memorized” the emotions that the author wished to 
convey, while being completely “guided” or “contained” 
by the teacher.  This adequately reflects how the teacher 
views the value of the students’ own experiences, and 
the significance of these experiences with regard to the 
construction of their knowledge base (“creativity” and 
“emotions evoked by beautiful scenery”), and also 
reveals what was “missing,” as Ms. Wang mentioned 
above. 



Discussion and Conclusion 1 

• Constructionist thought and methodology require teachers to review 
the act of “teaching” and the foundation of legitimacy upon which it 
relies: “knowledge.”  Is “teaching” equivalent to “giving”? Is 
“learning” equivalent to “receiving”?  Is the “knowledge” relied 
upon in classroom teaching practices and processes produced by the 
teacher?  Does the teacher hold a “monopoly” on knowledge?  
Through limited further observations of practical classroom teaching 
we found that, if we remove the outer packaging of modern science 
and technology, this case study of classroom teaching practices 
reinforces the traditional “view of knowledge,” wherein “the teacher 
is the authority on knowledge, the monopolizer and seller of 
knowledge.”  Within this construct, the “knowledge” that students 
gain or form outside the classroom to a great extent is not 
recognized or integrated into the “official culture” of the classroom 
(Wu, 2005: 2).  This concealed traditional “knowledge view” 
inevitably influences “views on the teacher-student relationship.” 



Discussion and Conclusion 2 

 

• The above narrative of Ms. Wang’s methods of 

distributing teaching resources in the 

classroom has to make us rethink the outcome 

of the “concept of educational equity” at the 

microcosmic level of teacher conceptions of 

teaching and classroom teaching. 



Discussion and Conclusion 3 

• Firstly, if teaching resources have always been distributed via 

this model (hypothetically speaking), is this not problematic?  

(In reality, use of this model is nigh universal.)   

• Secondly, in terms of individual personality, one student may 

be more accustomed to “listening” in class.  However, we have 

to consider the subtextual meaning of “listening”: can it be that 

this is only an individual characteristic?   

• Thirdly, what are the underlying reasons behind the dominance 

of the “leading” students?  Aside from individual 

characteristics and the home environment, is it possible that 

classroom teaching at school has no influence?  If there is such 

an influence, why doesn’t it have an impact on the students 

who are used to “listening”?  This issue thus touches upon how 

the teachers view the students, as well as the relationship 

between teachers and students. 



Discussion and Conclusion 4 

• The “dominance” of certain students is not merely a result of 

classroom teaching and school education.  However we must 

thoroughly discuss the influence that classroom teaching 

practices and teachers’ conceptions of teaching have on the 

formation of “problem students.”   

• Use of the teacher-student interaction model wherein the 

teacher asks questions—students raise their hands—and 

students individually answer is increasingly prolonged in 

classroom teaching.  To a certain extent, this had led to 

“vicious competition” between students, which perhaps runs 

counter to the goal stipulated in the new curriculum reforms of 

fostering students’ “creativity and ability to exchange and 

collaborate” (Ministry of Education, 2001).     



Discussion and Conclusion 5 
• There are clear disparities between teachers’ “ideal 

conceptions of education” and the “practical conceptions of 

education” displayed in classroom teaching practices. Many 

factors contribute to these disparities.  We have no intention of 

challenging the existing arrangement of the school education 

system: however, if we are to passively accept that we cannot 

change the existing education system, the only thing we can 

change is the classroom teaching situation, which is under the 

teachers’ control.   

• Though we still face an exam-oriented education system 

centered around the entrance exam to college and university, 

we think that there are multiple paths for achieving “exam-

oriented” goals; we also believe that this has been amply 

demonstrated in the classroom teaching practices of some top-

quality schools. 



Discussion and Conclusion 6 

• A teacher’s classroom teaching practices and the underlying 
conceptions of teaching which inform them are not only 
influenced by the individual’s educational background, life 
experiences and other factors.  There is also an important 
link between teaching practices and the way the school 
where he or she works is run.  The concepts which inform a 
school’s administration and the educational management 
concepts and practices demonstrated by the school principal 
have a great deal of influence on the “ideal” and “practical” 
conceptions of teaching of every teacher.  Therefore, if we 
wish to influence teachers’ conceptions of teaching, aside 
from conducting studies of individual teachers, we should 
also study school administrators and school history and 
culture. 
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